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Campus Assessment Portal (CAP) 
User Guide  

OVERVIEW 

Thank you for agreeing to participate in the assessment of PC’s Institutional Learning 

Outcomes (ILO). The following provides an overview of the 4 steps: 

1. Know your ILO’s: In 2019, Phoenix College adopted new Institutional Learning 
Outcomes. You will need to select one of these 5 ILO’s for the focus of your project.

2. Identify a Signature Assignment: You will need to identify an assignment you give to 
students that aligns with your selected ILO.

3. Score Your Assignment using a VALUE rubric: You will choose from a list of 
provided rubrics to score your students on your signature assignment.

4. Enter your scores into the campus assessment portal (CAP): Your student scores 
will be entered into the CAP system using a link we provide you.

How will your assessment data be used?

Assessment data is summarized in aggregate and allows PC to have a campus snapshot of 

where our students are in terms of our 5 institutional learning outcomes. The data can answer 

questions such as “Which ILO’s are regularly assessed by faculty (and which are not)?” “On 

which general education outcomes do our students show strengths or weaknesses?” “How do 

students in 100 level courses compare with students in 200 level courses?” Information gained 

from this overview can be used to inform campus decision-making, professional development 

offerings, and the improvement of our educational practices.  

Assessment data is not an evaluation of an individual faculty or staff member. 
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STEP 1: PHOENIX COLLEGE ILO’S 

The first step is to familiarize yourself with PC’s new Institutional Learning Outcomes (ILO’s). 

Our previous general education outcomes (numeracy, critical thinking, writing, oral 

presentation, and information literacy) are encapsulated in the intellectual skills ILO and new 

ILO’s have been added for a broader approach. Our new ILO’s are:  

• Specialized Knowledge

• Broad and Integrative Knowledge

• Intellectual Skills

• Applied and Collaborative Learning

• Civic and Global Learning

A more detailed description of the new ILO’s is provided in the rubric section. 

You will need to choose a single ILO as a focus for your assessment project. Alternatively, you 

can select an assignment you give in your class first, and then see which ILO alignment makes 

the most sense. 

STEP 2: SIGNATURE ASSIGNMENTS 

A signature assignment is one that requires students to demonstrate their learning for an 

expected learning outcome. Signature assignments may reflect a campus theme, and may be 

used by an institution to evaluate student learning and to make important changes. At PC, 

signature assignments are those that directly assess any one of the six Institutional Learning 

Outcomes. Ideally, signature assignments should have the following key elements: 

• Clear statement of learning objectives/outcomes

• Clear instructions that reflect the VALUE rubric that will be used for scoring

• Clear alignment of the assignment with the ILO
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STEP 3: SELECTING A RUBRIC 

Phoenix College has adopted the VALUE approach to the assessment of student learning 

outcomes. VALUE stands for the Valid Assessment of Learning in Undergraduate Education. 

Led by the AAC&U, teams of academic professionals across the country collaborated to 

develop a set of rubrics to determine how well students are achieving learning outcomes that 

are considered essential by both faculty and employers. To date, the VALUE rubrics have 

been used by more than 70,000 individuals and more than 2,200 colleges and universities. 

As opposed to standardized tests, the VALUE approach draws evidence of student learning 

based on the actual work (papers and assignments) that students produce in response to 

course requirements. Faculty judge the quality of the work against the shared standards of the 

DQP (Degree Qualifications Profile) on which PC’s ILO’s are based. 

Once you have selected an ILO for your project, you will need to choose the specific VALUE 

rubric that best aligns with the learning outcome for your assignment. Score each student’s 

work using the rubric.  

The appendix includes a description of each of the VALUE RUBRICS associated with each PC 

ILO (see table on Page 4). 

STEP 4: ENTERING DATA INTO THE PORTAL 

Once you’ve scored your students using a VALUE rubric, you are ready to enter the data in to 

the Campus Assessment Portal (CAP). 

Use the Qualtrics link provided to you by the assessment coordinators: 

https://maricopacx.sjc1.qualtrics.com/jfe/form/SV_6rpRwOG6qc8UjBA

2) You will be asked to enter basic information such as your name, your department, and your 
course.

3) You will be asked to upload your assignment (including the instructions the students 
receive). Please make sure to complete this step, as we can use this information to categorize 
or summarize the types of assignments that are being assessed across our campus (e.g. 
written assignments vs. oral presentations)

4) Enter rubric scores for your students. 

5) Visit the Canvas PC Assessment course for step by step guidance.

https://maricopacx.sjc1.qualtrics.com/jfe/form/SV_6rpRwOG6qc8UjBA
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APPENDIX: VALUE RUBRICS 

PC’s VALUE Rubrics 

In this appenix, you will find a description of each ILO followed by at least 5 rubrics that can 

be used to assess that ILO.  

ILO Rubric Options 

Specialized Knowledge 1A, 1B, 1C, 1D, 1E, 1F, IG 

Broad and Integrative Knowledge 2A, 2B, 2C, 2D, 2E, 2F

Intellectual Skills 3A, 3B, 

Applied and Collaborative Learning 4A, 4B, 4C, 4D, 4E, 4F

Civic and Global Learning 5A, 5B, 5C, 5D, 5E, 5F

These rubrics were created using the Association of American Colleges and Universities 

(AAC&U) VALUE Rubrics. Retrieved from https://www.aacu.org/value-rubrics 

Reprinted with permission from "VALUE: Valid Assessment of Learning in Undergraduate 

Education."  Copyright 2019 by the Association of American Colleges and 

Universities. http://www.aacu.org/value/index.cfm. 

https://www.aacu.org/value-rubrics
https://www.aacu.org/value/index.cfm
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1- Specialized Knowledge Rubrics
Description: Phoenix College seeks to guide students in developing the range of theoretical 

and practical knowledge, competencies, and skills needed in a specialized profession or field 

of study. Students are guided on instruction that leads to deeper knowledge and skill building 

in a students’ chosen career field.  

Associate level learning outcomes: 

o Describe the scope of the field of study, its core theories and practices, using

field-related terminology, and offers similar description of at least one related

field.

o Applies tools, technology and methods common to the field of study to selected

questions or problems.

o Generates substantially error-free products, reconstructions, data, juried exhibits

or performances appropriate to the field of study.

The following seven rubrics may be used to measure various aspects of specialized 

knowledge: 

1A: Inquiry/Analysis on Existing Knowledge, Research and Views 

1B: Inquiry/Analysis-Define Process 

1C:  Inquiry/Analysis- Analysis  

1D: Critically Evaluate Information and its Sources  

1E: Fosters Constructive Team Climate 

1F: Problem Solving/Defining the Problem 

1G: Problem Solving/Identifying Strategies 
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1A:  Inquiry/Analysis-Existing Knowledge, Research and Views 

1B:  Inquiry/Analysis-Define process 

1C:  Inquiry/ Analysis-Analysis 

1D: Critically Evaluates Information and its Sources 

1 

Minimal Proficiency 

2 

Low Proficiency 

3 

Moderate Proficiency 

4 

Maximum Proficiency 

Presents information from 
relevant sources 
representing limited points 
of view. 

Presents information from 
relevant sources 
representing limited points 
of view approaches. 

Presents in-depth 
information from relevant 
sources representing various 
points of view approaches. 

Synthesizes in-depth information 
from relevant sources representing 
various points of view/approaches. 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Inquiry design 
demonstrates a 
misunderstanding of the 
methodology of theoretical 
framework.  

Critical elements of the 
methodology or theoretical 
framework are missing, 
incorrectly developed, or 
unfocused.  

Critical elements of the 
methodology or theoretical 
framework are appropriately 
developed, however, more 
subtle elements are ignored 
or unaccounted for.  

All elements of the methodology 
or theoretical framework are 
skillfully developed.  Appropriate 
methodology or theoretical 
frameworks may be synthesized 
from across disciplines or from 
relevant subdisciplines.  

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Lists evidence, but it is not 
organized and/or is 
unrelated to focus.  

Organizes evidence, but 
the organization is not 
effective in revealing 
important patterns, 
differences or similarities. 

Organizes evidence to reveal 
important patterns, 
differences or similarities 
related to focus. 

Organizes and synthesizes 
evidence to reveal insightful 
patterns, differences or similarities 
related to focus.  
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1E:  Fosters Constructive Team Climate 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Chooses a few information 
sources.  Selects sources 
using limited criteria (such 
as relevance to the 
research question). 

Chooses a variety of 
information sources.  
Selects sources using basic 
criteria (such as relevance 
to the research question 
and currency). 

Chooses a variety of 
information sources 
appropriate to the scope and 
discipline of the research 
question.  Selects sources 
using multiple criteria (such 
as relevance to the research 
question, currency, and 
authority). 

Chooses a variety of information 
sources appropriate to the scope 
and discipline of the research 
question.  Selects sources after 
considering the importance (to the 
researched topic) of multiple 
criteria used such as relevance to 
the research question, currency, 
authority, audience, and bias of 
point of view). 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Supports a constructive 
team climate by doing any 
one of the following: 

• Treats team
members
respectfully by
being polite and
constructive in
communication

• Uses positive
vocal or written
tone, facial
expressions,
and/or body
language to
convey a positive
attitude about the
team and its
work.

• Motivates
teammates by
expressing
confidence about
the importance of
the task and the
team’s ability to
accomplish it.

• Provides
assistance or
encouragement
to team
members.

Supports a constructive 
team climate by doing any 
two of the following: 

• Treats team
members
respectfully by
being polite and
constructive in
communication.

• Uses positive
vocal or written
tone, facial
expressions,
and/or body
language to
convey a positive
attitude about the
team and its
work.

• Motivates
teammates by
expressing
confidence about
the importance of
the task and the
team’s ability to
accomplish it.

• Provides
assistance and/or
encouragement to
team members.

Supports a constructive a 
constructive team climate by 
doing any three of the 
following: 

• Treats team
members
respectfully by
being polite and
constructive in
communication.

• Uses positive vocal
or written tone,
facial expressions,
and/or body
language to convey
a positive attitude
about the team and
its work.

• Motivates
teammates by
expressing
confidence about
the importance of
the task and the
team’s ability to
accomplish it.

• Provide assistance
and/or
encouragement to
team members.

Supports a constructive team 
climate by doing all of the 
following: 

• Treats team members
respectfully by being
polite and constructive in
communication.

• Uses positive vocal or
written tone, facial,
expression, and/or body
language to convey a
positive attitude about
the team and its work.

• Motivates teammates by
expressing confidence
about the importance of
the task and the team’s
ability to accomplish it.

• Provides assistance
and/or encouragement to
team members.
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1F:  Problem Solving/Defining the Problem 

1G:  Problem Solving/Identifying Strategies 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Identifies one or more 
approaches for solving the 
problems that do not apply 
within a specific content. 

Identifies only a single 
approach for solving the 
problem that does not 
apply within a specific 
context. 

Identifies multiple 
approaches for solving the 
problem, only some of 
which apply within a specific 
context.  

Identifies multiple approaches for 
solving the problem that apply 
within a specific context.  

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Demonstrates a limited 
ability identifying a 
problem statement or 
related contextual factors. 

Begins to demonstrate the 
ability to construct a 
problem statement with 
evidence of most relevant 
contextual factors, but 
problem statement is 
superficial. 

Demonstrates the ability to 
construct a problem 
statement with evidence of 
most relevant contextual 
factors, and problem 
statement is adequately 
detailed. 

Demonstrates the ability to 

construct a clear and insightful 

problem statement with evidence 

of all relevant contextual factors.  
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Description: Phoenix College seeks to guide students through the process of

integrative knowledge which is the practice of incorporating new information into a 

body of existing knowledge with an interdisciplinary approach. Knowledge integration 

combines concepts and theories from multiple fields of study and is essential for 

integrative learning that help students prepare for careers and the broader 

complexities of life.  

Associate level learning outcomes: 

o Describe how existing knowledge or practice is advanced, tested and revised in

each core field studied----e.g., disciplinary and interdisciplinary courses in the

sciences, social sciences, humanities and arts.

o Describes a key debate or problem relevant to each core field studied, explains

the significance of the debate or problem to the wider society and shows how

concepts from the core field can be used to address the selected debates or

problems.

o Uses recognized methods of each core field studied, including the gathering and

evaluation of evidence, in the execution of analytical, practical or creative tasks.

o Describes and evaluates the ways in which at least two fields of study define,

address and interprets the importance for society of a problem in science, the

arts, society, human services, economic life or technology.

The following six rubrics may be used to measure various aspects of broad and 

Integrative knowledge: 

2A: Knowledge of Cultural Self-Awareness

2B: Knowledge of Cultural Worldview

2C: Connections to Experience

2D: Connections to Discipline

2E: Influence of Context and Assumptions

2F: Innovative Thinking

2- Broad and Integrative Knowledge
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 2A:  Knowledge of Cultural Self-Awareness 

2B:  Knowledge of Cultural Worldview 

2C:  Connections to Experience 

1 

Minimal Proficiency 

2 

Low Proficiency 

3 

Moderate Proficiency 

4 

Maximum Proficiency 

Shows minimal awareness 
of own cultural rules and 
biases (even those shared 
with own cultural group(s) 
(e.g., uncomfortable with 
identifying possible 
cultural differences with 
others.) 

Identifies own cultural 
rules and biases (e.g., with 
a strong performance for 
those rules shared with 
own cultural group and 
seeks the same in others.) 

Recognizes new perspectives 
about own cultural rules and 
biases (e.g., not looking for 
sameness, comfortable with 
the complexities that new 
perspectives offer.) 

Articulates insights into own cultural 
rules and biases (e.g., seeking 
complexity; aware of how her/his 
experiences have shaped these rules, 
and how to recognize and respond to 
cultural biases, resulting in a shift in 
self-deception.) 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Demonstrates surface 
understanding of the 
complexities of elements 
important to members of 
another culture in relation 
to its history, values, 
politics, communication 
styles, economy; or beliefs 
and practices.  

Demonstrates partial 
understanding of the 
complexity of elements 
important to members of 
another culture in relation 
to its history, values, 
policies, communication 
styles, economy; or beliefs 
and practices.  

Demonstrates adequate 
understanding of the 
complexity of elements 
important to members of 
another culture in relation to 
its history, values, politics, 
communication styles, 
economy; or beliefs and 
practices.  

Demonstrates sophisticated 
understanding of the complexities of 
elements important to members of 
another culture in relation oi its 
history, values, politics, 
communication styles, economy; or 
beliefs and practices.  

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Identifies connections 
between life experiences 
and those academic texts 
and ideas perceived as 
similar and related to own 
interests.  

Compares life experiences 
and academic knowledge 
to infer differences, as well 
as similarities, and 
acknowledge perspectives 
other than own.  

Reviews poor learning (past 
experiences inside and 
outside of the classroom in 
depth, revealing fully clarified 
meanings or indicating 
broader perspectives about 
educational or life events. 

Reviews poor learning (past 
experiences inside and outside of the 
classroom) in depth to reveal 
significantly changed perspectives 
about educational and life 
experiences, which provide 
foundation for expanded knowledge, 
growth, and maturity over time.  
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2D:   Connections to Discipline 

2E:  Influence of Context and Assumptions 

2F: Innovative Thinking 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

When prompted, presents 
examples, facts, or 
theories from more than 
one field of study or 
perspective. 

When prompted, connects 
examples, facts, or 
theories from more than 
one field of study or 
perspective.  

Independently connects 
examples, facts, or theories 
from more than one field of 
study or perspective.  

Independently, creates wholes out 
of multiple parts (synthesizes) or 
draws conclusions by combining 
examples, facts, or theories from 
more than one field of study or 
perspectives.   

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Shows an emerging 
awareness of present 
assumptions (sometimes 
labels assertions as 
assumptions).  Begins to 
identify some contexts 
when presenting a 
position.  

Questions some 
assumptions.  Identifies 
several contexts when 
presenting a position.  
May be more aware of 
others’ assumptions than 
one’s own (or vice versa). 

Identifies own and others’ 
assumptions and several 
relevant contexts when 
presenting a position.  

Thoroughly (systematically and 
methodically) analyzes own and 
others’ assumptions and carefully 
evaluates the relevance of contexts 
when processing a position.  

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Reformulates a collection 
of available ideas.  

Experiments with creating 
a novel or unique idea, 
question, format, or 
product. 

Creates a novel or unique 
idea, question, format, or 
product. 

Extends a novel or unique idea, 

question, format, or product to 

create new knowledge or 

knowledge that crosses 

boundaries. 
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Description: The Intellectual Skills presented below define proficiencies that

transcend the boundaries of particular fields of study. They overlap, interact with and 

enable the other major areas of learning described in the other ILO’s. 

ANALYTIC INQUIRY 

The synthesizing cognitive operations of assembling, combining, formulating, evaluating 

and reconstructing information, foundational to all learning, are addressed throughout 

the DQP. But analytic inquiry, though it is involved in such synthesis, requires separate 

treatment as the core intellectual skill that enables a student to examine, probe and 

grasp the assumptions and conventions of different areas of study, as well as to address 

complex questions, problems, materials and texts of all types.  

Associate Level learning outcomes: 

o Identifies and frames a problem or question in selected areas of study and

distinguishes among elements of ideas, concepts, theories or practical approaches

to the problem or question.

3- Intellectual Skills

The following rubrics may be used to measure different aspects of Intellectual Skills: 

Analytic Inquiry: 

o 3A: Analysis

o 3B: Define Problem

3A: Analysis

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Lists evidence, but it is not 
organized and/ or is 
unrelated to focus. 

Organizes evidence, but the 
organization is not effective 
in revealing important 
patterns, differences, or 
similarities. 

Organizes evidence to reveal 
important patterns, 
differences, or similarities 
related to focus. 

Organizes and synthesizes 
evidence to reveal insightful 
patterns, differences, or 
similarities related to focus. 
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1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Demonstrates a limited 
ability in identifying a 
problem statement or 
related contextual factors. 

Begins to demonstrate the 
ability to construct a 
problem statement with 
evidence of most relevant 
contextual factors, but 
problem statement is 
superficial. 

Demonstrates the ability to 
construct a problem 
statement with evidence of 
most relevant contextual 
factors, and problem 
statement is adequately 
detailed. 

Demonstrates the ability to 
construct a clear and 
insightful problem statement 
with evidence of all relevant 
contextual factors. 

3B: Define Problem

3- Intellectual Skills

STE2142178
Sticky Note
Cancelled set by STE2142178
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4- Applied & Collaborative Learning

 Description: An emphasis on applied learning suggests what graduates can do with 
what they know is the most critical outcome of higher education. Phoenix College 

students should be able to integrate theory and practice in both academic and non-

academic setting, and should be able to learn with others in the course of application 

projects. Research of different kinds and intensities, on and off campus, on and off the 

internet, and formal field-based experiences (internships, practicums, community and 

other service-learning) all are cases of applied learning. 

Associate level learning outcomes: 

o Describes in writing at least one case in which knowledge and skills acquired in

academic settings may be applied to a field-based challenge, and evaluates the

learning gained from the application.

o Analyzes at least one significant concept or method in the field of study in light of

learning outside the classroom.

o Locates, gathers and organizes evidence regarding a question in a field-based

venue beyond formal academic study and offers alternate approaches to

answering it.

o Demonstrates the expertise of any practical skills crucial to the application of

expertise.

The following six rubrics may be used to measure different aspects of applied or 

collaborative learning: 

o 4A: Connections to Experience

o 4B: Applying Knowledge to Contemporary Global

Contexts

o 4C: Transfer to New Learning

o 4D: Application of Ethical Perspectives/Concepts

o 4E: Independence

o 4F: Fosters Constructive Team Climate



10/24/2022 21 

4- Applied & Collaborative Learning

 4A: Connections to Experience 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Identifies connections 

between life experiences and 

those academic texts and 

ideas perceived as similar and 

related to own interests. 

Compares life experiences 

and academic knowledge to 

infer differences, as well as 

similarities, and acknowledge 

perspectives other than own. 

E ffectively selects and 

develops examples of life 

experiences, drawn from a 

variety of contexts (e.g., 

family life, artistic 

participation, civic 

involvement, work 

experience), to illuminate 

concepts/ theories/ 

frameworks of fields of study. 

Meaningfully synthesizes 

connections among 

experiences outside of the 

formal classroom (including 

life experiences and academic 

experiences such as 

internships and travel abroad) 

to deepen understanding of 

fields of study and to broaden 

own points of view. 

4B: Applying Knowledge to Contemporary Global Contexts 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Defines global challenges in 
basic ways, including a 
limited number of 
perspectives and solutions. 

Formulates practical yet 
elementary solutions to global 
challenges that use at least 
two disciplinary perspectives 
(such as cultural, historical, 
and scientific). 

Plans and evaluates more 
complex solutions to global 
challenges that are 
appropriate to their contexts 
using multiple disciplinary 
perspectives (such as cultural, 
historical, and scientific). 

Applies knowledge and skills 
to implement sophisticated, 
appropriate, and workable 
solutions to address complex 
global problems using 
interdisciplinary perspectives 
independently or with others. 

4C: Transfer to New Learning 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Makes vague references to 
previous learning but does 
not apply knowledge and 
skills to demonstrate 
comprehension and 
performance in novel 
situations. 

Makes references to previous 
learning and attempts to 
apply that knowledge and 
those skills to demonstrate 
comprehension and 
performance in novel 
situations. 

Makes references to previous 
learning and shows evidence 
of applying that knowledge 
and those skills to 
demonstrate comprehension 
and performance in novel 
situations. 

Makes explicit references to 
previous learning and 
applies in an innovative (new 
and creative) way that 
knowledge and those skills to 
demonstrate comprehension 
and performance in novel 
situations. 
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4D: Application of Ethical Perspectives/Concepts 

4E: Independence 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Student can apply ethical 
perspectives/ concepts to an 
ethical question with support 
(using examples, in a class, in 
a group, or a fixed-choice 
setting) but is unable to 
apply ethical perspectives/ 
concepts independently (to a 
new example.). 

Student can apply ethical 
perspectives/ concepts to an 
ethical question, 
independently (to a new 
example) and the application 
is inaccurate. 

Student can independently 
(to a new example) apply 
ethical perspectives/ 
concepts to an ethical 
question, accurately, but does 
not consider the specific 
implications of the 
application. 

Student can independently 
apply ethical perspectives/ 
concepts to an ethical 
question, accurately, and is 
able to consider full 
implications of the 
application. 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Begins to look beyond 
classroom requirements, 
showing interest in pursuing 
knowledge independently. 

Beyond classroom 
requirements, pursues 
additional knowledge and/ or 
shows interest in pursuing 
independent educational 
experiences. 

Beyond classroom 
requirements, pursues 
substantial, additional 
knowledge and/ or actively 
pursues independent 
educational experiences. 

Educational interests and 
pursuits exist and flourish 
outside classroom 
requirements. Knowledge 
and/ or experiences are 
pursued independently. 
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4F: Fosters Constructive Team Climate 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Supports a constructive team 
climate by doing any one of 
the following: 

-Treats team members
respectfully by being polite
and constructive in
communication.

-Uses positive vocal or
written tone, facial
expressions, and/or body
language to convey a positive
attitude about the team and
its work.

-Motivates teammates by
expressing confidence about
the importance of the task
and the team's ability to
accomplish it.

-Provides assistance and/or
encouragement to team
members.

Supports a constructive team 
climate by doing any two of 
the following: 

-Treats team members
respectfully by being polite
and constructive in
communication.

-Uses positive vocal or
written tone, facial
expressions, and/or body
language to convey a positive
attitude about the team and
its work.

-Motivates teammates by
expressing confidence about
the importance of the task
and the team's ability to
accomplish it.

-Provides assistance and/or
encouragement to team
members.

Supports a constructive team 
climate by doing any three of 
the following: 

-Treats team members
respectfully by being polite
and constructive in
communication.

-Uses positive vocal or
written tone, facial
expressions, and/or body
language to convey a positive
attitude about the team and
its work.

-Motivates teammates by
expressing confidence about
the importance of the task
and the team's ability to
accomplish it.

-Provides assistance and/or
encouragement to team
members.

Supports a constructive team 
climate by doing all of the 
following: 

-Treats team members
respectfully by being polite
and constructive in
communication.

-Uses positive vocal or
written tone, facial
expressions, and/or body
language to convey a positive
attitude about the team and
its work.

-Motivates teammates by
expressing confidence about
the importance of the task
and the team's ability to
accomplish it.

-Provides assistance and/or
encouragement to team
members.
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5- Civic and Global Learning

Description: Phoenix College aims to prepare its undergraduates for knowledgeable

and responsible participation in a democratic society. Civic and global learning 

proficiencies may involve cognitive activities within the classroom (e.g. describing, 

examining, elucidating) or may take the form of civic activities outside the classroom 

such as service learning or community events that reflect diverse perspectives. 

Associate level learning outcomes: 

o Describes his/her own civic and cultural background, including its origins and

development, assumptions, and predispositions.

o Describes diverse positions, historical and contemporary on selected democratic

values or practices, and present his or her own position on a specific problem

where one or more of these values or practices are involved.

o Provides evidence of participation in a community project through either a spoken

or written narrative that identifies the civic issues encountered and personal

insights gained from this experience

o Identifies an economic, environmental or public health challenge spanning

countries, continents, or cultures, presents evidence for the challenge, and takes a

position on it.

The following six rubrics may be used to measure different aspects of civic or global 

learning: 

5A: Global Self-Awareness

5B: Knowledge of Cultural Worldview Frameworks

5C: Cultural Diversity

5D: Cultural Self-Awareness

5E: Diversity of Communities and Cultures

5F: Civic Identity and Commitment
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 5A: Global Self-Awareness 

 5B: Knowledge of Cultural Worldview Frameworks 

5C: Cultural Diversity 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Identifies some connections 

between an individual’s 

personal decision-making and 

certain local and global 

issues. 

Analyzes ways that human 

actions influence the natural 

and human world. 

Evaluates the global impact 

of one’s own and others’ 

specific local actions on the 

natural and human world. 

Effectively addresses significant 

issues in the natural and human 

world based on articulating one’s 

identity in a global context. 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Demonstrates surface 

understanding of the 

complexity of elements 

important to members of 

another culture in relation to 

its history, values, politics, 

communication styles, 

economy, or beliefs and 

practices. 

Demonstrates partial 

understanding of the 

complexity of elements 

important to members of 

another culture in relation to 

its history, values, politics, 

communication styles, 

economy, or beliefs and 

practices. 

Demonstrates adequate 

understanding of the 

complexity of elements 

important to members of 

another culture in relation to 

its history, values, politics, 

communication styles, 

economy, or beliefs and 

practices. 

Demonstrates sophisticated 

understanding of the complexity 

of elements important to 

members of another culture in 

relation to its history, values, 

politics, communication styles, 

economy, or beliefs and practices. 

1 

Minimal Proficiency 

2 

Low Proficiency 

3 

Moderate Proficiency 

4 

Maximum Proficiency 

Describes the experiences of 
others historically or in 
contemporary contexts 
primarily through one cultural 
perspective, demonstrating 
some openness to varied 
cultures and worldviews. 

Explains and connects two or 
more cultures historically or 
in contemporary contexts 
with some acknowledgement 
of po we r  structures, 
demonstrating respectful 
interaction w i t h  varied 
cultures and worldviews. 

Analyzes substantial 
connections between the 
worldviews, power 
structures, and experiences of 
multiple cultures historically 
or in contemporary contexts, 
incorporating respectful 
interactions with other 
cultures. 

Adapts and applies a deep 
understanding of multiple 
worldviews, experiences, and 
power structures while 
initiating meaningful 
interaction with other cultures 
to address significant global 
problems.  
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5D: Cultural Self-Awareness 

5E: Diversity of Communities and Cultures 

5F: Civic Identity and Commitment

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Shows minimal awareness of 
own cultural rules and biases 
(even those shared with own 
cultural group(s)) (e.g. 
uncomfortable with 
identifying possible cultural 
differences with others.) 

Identifies own cultural rules 
and biases (e.g. with a strong 
preference for those rules 
shared with own cultural 
group and seeks the same in 
others.) 

Recognizes new perspectives 
about own cultural rules and 
biases (e.g. not looking for 
sameness; comfortable with 
the complexities that new 
perspectives offer.) 

Articulates insights into own 
cultural rules and biases (e.g. 
seeking complexity; aware of how 
her/ his experiences have shaped 
these rules, and how to recognize 
and respond to cultural biases, 
resulting in a shift in self-
description.) 

1 
Minimal Proficiency

2 
Low Proficiency 

3 
Moderate Proficiency

4 
Maximum Proficiency

Expresses attitudes and 
beliefs as an individual, from 
a one-sided view. Is 
indifferent or resistant to 
what can be learned from 
diversity of communities and 
cultures. 

Has awareness that own 
attitudes and beliefs are 
different from those of other 
cultures and communities. 
Exhibits little curiosity about 
what can be learned from 
diversity of communities and 
cultures. 

Reflects on how own 
attitudes and beliefs are 
different from those of other 
cultures and communities. 
Exhibits curiosity about what 
can be learned from diversity 
of communities and cultures. 

Demonstrates evidence of 
adjustment in own attitudes and 
beliefs because of working within 
and learning from diversity of 
communities and cultures. 
Promotes others' engagement 
with diversity. 

1 

Minimal Proficiency

2 

Low Proficiency

3 

Moderate Proficiency

4 

Maximum Proficiency

Provides little evidence of 

her/ his experience in civic-

engagement activities and 

does not connect experiences 

to civic identity. 

Evidence suggests 

involvement in civic- 

engagement activities is 

generated from expectations 

or course requirements rather 

than from a sense of civic 

identity. 

Provides evidence of 
experience in civic- 
engagement activities and 
describes what she/ he 
has learned about her or 
himself as it relates to a 
growing sense of civic 
identity and commitment. 

Provides evidence of experience 

in civic- engagement activities 

and describes what she/ he has 

learned about her or himself as it 

relates to a reinforced and 

clarified sense of civic identity and 

continued commitment to public 

action. 




